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Chapter 1

Learning, Teaching, and Educational Psychology

Teaching Outline

I. What would you do? Teachers’ casebook – Including All Students
II. Learning and teaching today

A.
Classrooms Today are Dramatically Diverse
B. 
Confidence in Every Context

C.
Do teachers make a difference?

1. 
Teacher-student relationships

2.
The cost of poor teaching
III. What is good teaching?

A.
Inside three classrooms

1.
A multilingual grade 1 class

2.
A suburban grade 6 class

3.
An inclusive class
4.
So, what is good teaching?

B. 
What are the concerns of beginning teachers?

IV. The role of educational psychology

A. 
In the beginning: Linking educational psychology and teaching

B.
Educational psychology today

C.
Is it just common sense?

1.
Helping students

2.
Skipping grades

3.
Obvious answers?

D. Using research to understand and improve learning

1.
Correlational studies

2.
Experimental studies

3.
Single-subject experimental studies

4.
Clinical interviews and case studies
5.
Ethnography

6.
Quantitative vs qualitative research

7.
The role of time in research

8.
Teachers as researchers

E. Theories for teaching

F. Supporting Student Learning

V. Summary table

VI. What would they do? Teachers’ casebook – what is an Effective Teacher?

Point / Counterpoint: Standards for teachers

Learning Objectives:

After studying this chapter, students should be able to do the following:

1.1 
Explain how teaching matters.

1.2 
Define the essential characteristics of effective teaching, including different frameworks describing what good teachers do.
1.3 
Describe the methods used to conduct research in the field of educational psychology and the kinds of questions each method can address.

1.4 
Recognize how theories and research in development and learning are related to educational practice.

Learning and Teaching Today 

Activities
This activity can be done using Handout Masters 1.1 to 1.4.The activity combines some individual work and some group work. First, ask students to complete Handout Masters 1.1 and 1.2 in which they describe the attributes of their “best” and “most effective” teachers. You should look to see if students actually name the same teacher as both “best” and “most effective.” Students should work alone on this part of the activity. Once completed, students should be arranged in groups to discuss their decisions. Using Handouts 1.3a and 1.3b, students in groups will summarize the strengths and weaknesses of the teachers mentioned. Students should then complete Handout 1.4, which asks them to list general categories of attributes that might characterize best and most effective teachers. 

Differentiated Instruction

1. Have students identify the group they expect to teach.

2. Students then generate a list of the ways individuals in this group may differ from one another. Encourage students to consider such factors as cultural and ethnic background, socioeconomic status, interests, ability level, and the type of instruction or learning activities individuals may prefer.

3. Have students generate a list of strengths associated with each item on their lists in terms of what individuals in this group bring to the classroom.

4. Have students form groups of three to four based on the groups they expect to teach.

5. In groups, students share their lists and discuss ways in which these strengths can be used in classrooms.

Discussion Questions

1. Some provinces have responded to the public’s demand for accountability in education by mandating provincial examinations. Should it be taken one step further? Should schools and/or teachers be held responsible for how much their students learn? Should funding (school grants or teacher salaries) be linked to examination results? If funds were so linked, how would schooling be affected: e.g., what would happen to curricula, attention to students’ differences?

2. What are some advantages to teaching in a diverse classroom? Learning in a diverse classroom? 

3. What does differentiated instruction mean to you? What doesn’t it mean?

4. How diverse were the schools you attended (prompt to focus on multiple forms of diversity). What did you learn from that experience? How do you expect it to be different in your future classrooms? 

5. Despite the length of service or expertise, the job of teaching is often the same. Should this be the case? What changes in a teacher’s job might occur as a function of increased experience or expertise?

6. Some students seem to perform well regardless of their teachers, while others seem to perform poorly even with excellent teachers. Do you think teachers make a difference for all students? Why or why not? How can you be sure you meet the needs of all students, regardless of ability?

7. Students often identify teachers who were not very personable or approachable as among their most effective teachers. Is it possible to be personable, caring, and effective? When would it be a liability to be personable or approachable? When would it be an advantage?

8. What is good teaching? How do you know what good teaching is? Do you have a plan for ensuring that your teaching is good? How will you know if you are successful? What could you do to get better?

9. Does good teaching make a difference? Has it made a difference in your learning, or perhaps in your life outside the classroom or in a career choice? How should effective teaching be assessed by administrators?

What Is Good Teaching?

Activities

What Is Good Teaching? I

Objectives

· Students will recall their own teaching and learning experiences.

· Students will discuss what inspired them to become teachers. 

· Students will discuss what made their own teachers good or bad and why.

	Activity
	Participants
	Time
	Materials

	Ask students to divide into pairs and describe to each other what inspired them to become teachers (if relevant). If they are not planning to teach, ask them to discuss their intended profession.
	Student pairs
	5 minutes
	

	Ask students to think about their own teachers and discuss what made them good or bad and why.
	Student pairs
	5 minutes
	

	Ask students to consider what type of teacher they wish to be and how they intend to become that kind of teacher. 
	Student pairs
	5 minutes
	

	Return to the full group and ask students to describe characteristics of good and bad teachers. Look for commonalities and discuss them.
	All students
	15–20 minutes
	


Survey of Teacher Role
Have students rate each of the seven roles of teaching—motivator, manager, instructional expert, counsellor, model, leader, and reflective professional—according to the degree of importance and strength in each role. Tabulate and summarize the findings for your sample. Have your students critique the interpretations that might be made of this summary. What could be misleading? Then have your students consider each of the seven roles of teaching in relation to their own perceptions of their teaching goals and abilities. Ask students who scored themselves high or low why they perceived themselves that way. 

Beginning Teachers
1. Ask students to imagine that they will begin their first teaching assignment in a week. Does this make them anxious? What are some of their primary concerns?

2. Generate a list on the board/projector screen. Make two points:

a. Their concerns are not unique—their peers and those who have gone before them have shared these same concerns.

b. The content from the text will address many of these concerns.

3. Have students form groups of three to four to discuss strategies that would build their confidence.

4. Each group shares a few strategies with the larger class.

Discussion Questions

1. Is “good teaching” an art or a science?

2. Good teachers have been described as “a sage on the stage,” that is, an expert explainer, or as a “guide on the side,” or a great coach. Which is your view? Why?

Other Resources

· Anita talks about teachers: https://anitatalks.wordpress.com/ 

· Dembo, M. H. (2001). Learning to teach is not enough: Future teachers also need to learn how to learn. Teacher Education Quarterly, 28(4), 23-35.

The Role of Educational Psychology

Activities

Psychology and Education
Have your students read the following article:

Thorndike, E. L. (1910). The contribution of psychology to education. Journal of Educational Psychology, 1, 5–12.

Students should be in small groups of four to answer the following questions: What are the roles for education and psychology envisioned by E. L. Thorndike? [Two students should take responsibility for presenting the role of education, and the other two should present the role of psychology.] Have those roles changed? What kinds of methods did Thorndike recommend for use in research?

Professional Development Plan

Objectives

· Students will identify what constitutes scholarly research.

· Students will identify ways to acquire and interpret scholarly research.

· Students will identify ways to use educational research in their practice.

	Activity
	Participants
	Time
	Materials

	If possible, plan a time with your students to visit your library and speak with a library specialist about ways to acquire your school’s professional journal holdings. If you cannot do so, be sure to compose a one-page summary to provide to students. 
	
	30–60 minutes in the library; 15–20 minutes for handout
	Library-produced directors or instructor-produced directions for finding scholarly research 

	Students should select two or three pieces of scholarly research and identify ways they may be put to use in a classroom or other educational setting. This activity can be completed immediately after the library orientation, or individually if materials are accessible electronically.
	All students, independently
	20 minutes
	

	Ask students to develop a professional development plan, one or two pages in length (or more), in which they identify how they will seek new educational research as practitioners, how they might evaluate such research, and how they will implement it. 
	All students, independently
	30–60 minutes (can be outside of class)
	

	As a class or in small groups, ask students to discuss what they learned from the activity. Ask them to answer the discussion questions related to professionalism and research. 
	All students
	15 minutes
	


What Research Has to Say
Have your students consider the statement, “Students should be grouped according to ability.” How could they find out if this is true or false? What would it take to convince you of the truth of this statement? Assign students the task of locating an article in the library that addresses this question. The directions should be deliberately ambiguous so that students return with a variety of types of articles (e.g., popular, research) that will provide the basis of a general discussion of what constitutes good evidence.
Research Jeopardy

Objectives

· Students will understand various types of research.

· Students will practice identifying applications of research methods.

· Students will approach research methodology in terms of key benefits and limitations.

	Activity
	Participants
	Time
	Materials

	Select various types of research from Chapter 1. Design answers based upon each research method.
	
	10 minutes
	List of research methods and applications

	Create a “Jeopardy” grid where answers are divided into categories and assigned a point value. The grid may be created in PowerPoint using a template or on a poster board using sticky notes to cover the answers. Write point values on the sticky notes and remove them when students have asked the correct questions. 
	
	30 minutes
	Posterboard or PowerPoint slideshow

	Divide students into two groups. Have students compete to answer questions; the team that wins can earn extra credit, or take charge of designing the next activity. 
	All students, divided into two groups 
	30 minutes
	


Discussion Questions

1. Define and differentiate purposes of educational psychology. In your opinion, can the study of educational psychology be helpful to teacher candidates and to practicing teachers? 

2. New research on education is constantly conducted in an effort to better understand learning and improve teaching. How do you think teachers can use this research? How might teachers in classrooms and researchers collaborate? Do you think teachers can also be researchers? If so, how? If not, why not?

3. After reading the Point/Counterpoint on page 13, which type of research are you more drawn to? Why?
4. Brainstorm a situation where quantitative research would be most helpful to you as a teacher, and a situation where qualitative research would be most helpful. Why? 

5. Indicate whether each of the studies described below is an experimental or correlational study and what could be learned from these.

· Instructors give three groups of children different types of computer training to determine which type of computer training is most effective in teaching word-processing skills.

· Psychologists give fine-motor tests to a group of boys and girls to determine whether there is a relationship between sex and fine-motor dexterity.

· Two groups of athletes begin a fitness program. To determine the impact of nutrition, sports psychologists give one group explicit instructions regarding nutrition while advising the other group to continue eating their regular diet.

Other Resources

(
Zimmerman, B. J., & Schunck, D. H. (2003). Educational psychology: A century of contributions. Mahwah, NJ: Lawrence Erlbaum 

Handout Master 1.1
Name:
















Date: 
BEST TEACHER COMPETITION

You are asked to nominate one of your former teachers for the “Best Teacher of the Year” award. The teacher you nominate can be a teacher you had in either elementary, middle or high school, or a college/university teacher. In the space provided below, list your nomination and then answer the questions that follow.

Nominee:


Why should this teacher win the award of “Best Teacher of the Year?”

What were the teacher’s greatest strengths?

What were the teacher’s greatest areas of weakness?

What was the single most important attribute of this teacher?
Handout Master 1.2
Name:
















Date: 

MOST EFFECTIVE TEACHER COMPETITION

You are asked to nominate one of your former teachers for the award of “Most Effective Teacher of the Year.” The teacher you nominate can be a teacher you had in either elementary, middle or high school, or a college/university teacher. In the space provided below, list your nomination and then answer the questions that follow.

Nominee:


Why should this teacher win the award of “Most Effective Teacher of the Year?”

What were the teacher’s greatest strengths?

What were the teacher’s greatest areas of weakness?

What was the single most important attribute of this teacher that made him or her effective?

Handout Master 1.3a

BEST TEACHER SUMMARY SHEET 

Group [   ]

	REASONS
	STRENGTHS
	WEAKNESSES

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Handout Master 1.3b

MOST EFFECTIVE TEACHER SUMMARY SHEET

Group [  ]

	REASONS
	STRENGTHS
	WEAKNESSES

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Handout Master 1.4

CATEGORIES OF ATTRIBUTES: Group [   ]

Can the attributes listed for “best” and “most effective” teachers be grouped into a smaller number of categories? List the categories and the attributes that belong to each one.
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