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PREFACE
INSTRUCTOR’S TEST BANK ORGANIZATION
· Defining Key Terms
· Discussion Topics / Essay Questions
· Multiple Choice Questions
· True/False Items
	
Assessment Purposes
	The purposes for the assessment tools in this Test Bank are provided below. They are intended to support term, content, and context knowledge of a teacher with a diagnostic approach to teaching and assessing reading and writing.	 
	Learning Outcomes
	Term Knowledge

	
· Remember key terms and content
· Understand and connect
· Apply learning to instruction and assessment
· Analyze data 
· Evaluate instruction and assessment practices
· Create instruction and assessment experiences

	
· Remember key terms
· Label practices, strategies, and ideas
· Define vocabulary
· Describe processes using relevant terms
· Rephrase the meaning of terms



	Content Understanding
	Contextual Application

	
· Explain content knowledge
· Compare and contrast practices and ideas
· Summarize big ideas
· Synthesize concepts
· Interpret ideas


	
· Select strategies for particular uses
· Apply term and content knowledge to scenarios
· Analyze data and outcomes
· Distinguish useful data
· Determine student interests, strengths, and needs
· Plan instruction 
· Reflect on and improve instruction and assessment practices
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CHAPTER 1
Understanding a Diagnostic Approach to Assessing and Teaching Reading

Defining Key Terms
	Term
	Definition

	Diagnostic Approach to Assessing and Teaching Reading
	 




	Bottom-up reading models
	 


	Interactive reading models
	 


	Top-down reading models
	 

	Reading
	 


	Three Domains of Reading
	












Discussion Topics / Essay Questions 

1. What is meant by a diagnostic approach to assessing and teaching reading? 





2. What is the role of reading diagnosis and improvement within the RtI process? 



	
3. What are the views associated with the three models of the reading process? 



	
4. What is the text’s definition of reading? 



	
5. What are the behaviors of effective readers? 



  	
6. What considerations must be made in a diagnostic approach to assessing and teaching reading to English Language Learners (ELLs)? 

7. What considerations must be made regarding the ages and stages of literacy growth in a diagnostic approach to assessing and teaching reading? 


Multiple Choice Questions
		1.	The purpose of a diagnostic approach to assessing and teaching reading is to
					a.	replace the regular reading program.
					b.	provide the best possible instruction for all learners.
					c.	guide the actions of special educators. 
					d.	replace remedial reading instruction.

		2.	The process of diagnostic approach 
				   a.   is essential for Response to Intervention (RtI).
					b.	occurs only one or two times during each school year.
					c.	is designed specifically for English Language Learners and struggling readers.
					d.	relies upon the results from one effective assessment.

		3.	To ensure the effectiveness of a diagnostic approach to assessing and teaching reading, it is necessary to
					a.	clearly define reading. 
					b.	use diagnosis to plan intervention.
					c.	focus on the entire reading process.
					d.	all of the above.

		4.	Diagnostics in this text are defined as
					a.	simple tools for identifying student reading behaviors
         	b.   necessary problem-solving tools for looking into any complicated system. 
					c.	limited to published reading assessments.	
					d.	none of the above.

		5.	Reading in this text is defined as
					a.	a decoding process.
					b.	the fluent decoding of text necessary for comprehension.
					c.	the ability to get meaning from the printed page.
					d.	the bringing of meaning to and getting meaning from the printed page.

	  6.	A definition of reading influences
					a.	the goals of a reading program.
					b.	the materials used in the reading program.
					c.	the model of reading guiding instructional practices.
					d.	all of the above.

	  7.	Definitions of reading do NOT take into account the readers'
					a.	emotions or attitudes.
					b.	thinking ability.	
					c.	background experiences.
					d.	 reading rate. 

	  8.	The affective domain 
         	a.	has a governing effect on the global and local processes. 
					b.	is focused on the full range of thinking, from simplistic to complex.
					c.	is bounded by perception.
	d.   involves how readers think and process information when they read and when they 		think about their reading. 

	  9.	Diagnosis in reading
					a.	seeks an understanding of strengths and needs. 
					b.	focuses strictly on identifying skills the reader is lacking.
					c.	is determined from one effective assessment. 
					d.	all of the above.

	10.	Effective teachers of reading should develop which of the following behaviors in order for students to become proficient readers?
					a.	maximum reading rate or words read per minute
					b.	ability to use a variety of strategies in decoding and comprehension
					c.	self-correction of all errors or miscues
					d.	ability to sound out every word so that comprehension can occur

True/False Items 
1. A diagnostic approach to assessing and teaching reading may lead to reading improvement for all children.  (T or F)

2. Reading is a simple process.  (T or F)

3. Response to Intervention (RtI) only applies to those students with disabilities.  (T or F)

4. Metacognition requires critical thinking about thinking processes.  (T or F)

5. Researchers, theorists, and curriculum developers agree on the most effective reading program for all children.  (T or F)

6. The interactive model is completely independent of both the top-down and bottom-up models.  (T or F)

7. The local domain involves a reader’s use the structural parts of language to help them think. This includes how readers decode, how they apply vocabulary knowledge, and how they use their sense of syntax.  (T or F)

8. Diagnosis is continuous.  (T or F)

9. All three domains of reading (affective, global, and local) should be considered in a diagnostic approach to assessing and teaching reading.  (T or F)

10. English Language Learners (ELLs) at the lowest levels of language proficiency do not benefit from reading diagnosis and improvement.  (T or F)



Test Bank Answer Key

Chapter 1
Defining Key Terms
	Term
	Definition

	Diagnostic Approach to Assessing and Teaching Reading
	A comprehensive way of using data that is gathered by examining three primary components of effective reading instruction: learner, instruction, and context. This examination is ongoing and multifaceted in that it requires teachers to use a variety of assessment techniques including student self-assessment, teacher self-assessment, and assessment of instructional materials and contexts to provide the best possible instruction for all learners.

	Bottom-up reading models
	Models that consider the reading process as one of grapheme-phoneme correspondences, code emphasis or subskill models

	Interactive reading models
	Models that consider the top-down processing of information as dependent on the bottom-up processing, and vice versa

	Top-down reading models
	Models that depend on reader’s background of experiences and
language ability in constructing meaning from the text

	Reading
	A dynamic, complex act that involves the bringing of meaning to and getting meaning from the written page

	Three Domains of Reading
	1. Affective: How readers feel and what they believe about reading. A clear body of research exists on readers’ attitudes, identity, and interests. This research has been applied both to assessment and to teaching.
2. Global: How readers think and process meaning when they read (comprehension) and when they think about their reading (metacognition)—cognitive and metacognitive processes.
3. Local: How readers use the structural parts of language to help them think. This includes how readers decode, how they apply vocabulary knowledge, and how they use their sense of syntax.




Discussion Topics / Essay Questions 
(Possible answers are bulleted)

1. What is meant by a diagnostic approach to assessing and teaching reading? 
· Reading instruction is interwoven with diagnosis.
· Ongoing diagnosis and instruction are integral parts of a daily developmental reading program.
· A diagnostic approach utilizes the ten principles of diagnosis.
· A diagnostic approach is based on five beliefs: 
· diagnostics are necessary problem-solving tools for looking into any complicated system
· reading diagnosis is about knowing readers.
· identifying readers’ strengths is a good first step in accelerating readers’ growth.
· identifying needs is an important part of a diagnostic approach.
· zooming in and out is essential.

2. What is the role of reading diagnosis and improvement within the RtI process?
· The best possible instruction for struggling students is a result of reading diagnosis and improvement procedures.
· There are numerous reading assessment techniques teachers can use to identify student strengths and needs beginning in kindergarten.
· A diagnostic approach to assessing and teaching reading and RtI share the goal of early identification and appraisal. 

3. What are the views associated with the three models of the reading process? 
· Top-down models depend on reader’s background of experiences and language ability in constructing meaning from the text.
· Bottom-up models consider the reading process as one of grapheme-phoneme correspondences, code emphasis or subskill models.
· Interactive models consider the top-down processing of information as dependent on the bottom-up processing, and vice versa.

4. What is the text’s definition of reading? 
· Reading is a complex act that involves the bringing to and getting meaning from print.
· Reader’s feelings, backgrounds, and overall wellness play a role.
· Reading is a total integrative process involving the interaction of three domains (affective, global, and local). 
· The affective aspect of reading paves the way for progress in learning the global and local skills. 

5. What are the behaviors of effective readers? 
· Effective readers attempt to make what is read sound like language and make sense.
· They monitor what is read for sense and coherence.
· They build meaning using the text, their purpose, and their background.
· Effective readers Use a variety of strategies when meaning breaks down: reread, rethink, read on and return if necessary, substitute, skip it, sound it out, seek assistance, use text aids (pictures, graphs, charts), ignore it, stop reading.
· They use and integrate a variety of systems of language to create meaning.
· Effective readers vary the manner in which texts are read based on purpose.

6. What considerations must be made in a diagnostic approach to assessing and teaching reading to English Language Learners (ELLs)? 
· The progression of levels of language proficiency
· The differences between Basic Interpersonal Communication Skills (BICS) and Cognitive Academic Language Proficiency (CALP)
· Language learning is not a linear process and varies greatly from student to student; therefore, not all ELLs need the same kinds of instruction at the same time.

7. What considerations must be made regarding the ages and stages of literacy growth in a diagnostic approach to assessing and teaching reading?
· Reading ability grows with exposure to oral language and print. 
· Knowing the stages of literacy growth can also be extremely helpful in trying to determine who might need further assistance with learning to speak, listen, read, or write. 
· Stages can overlap and that students rarely display every characteristic of one stage before they move into another. 
All of these stages are based on the assumption that children receive a tremendous amount of support and reading experiences on their way to becoming proficient readers.


Multiple Choice Questions 
1.	b
2.	a
3.	d
4.	b
5.	d
6.	d
7.	d
8.	a
9.	a
10.	b




True/False Items
1. True
2. False
3. False
4. True
5. False
6. False
7. True
8. True
9. True
10. False
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