Assessment of
Progress
in Literacy

ﬁ



How is assessment different from
evaluation?

What types of literacy assessment can be
used in grades 4-87

In what ways can literacy assessment
inform instruction?
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Many educators see a “testing frenzy” in
schools.

Common belief: If we want students to
perform better, we need to test them more.

Testing is about evaluation—placing a value
on a performance.
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The process of gathering information (data)
about students’ abilities—to help teachers,
parents, and other caregivers know more

about a learner’s strengths and weaknesses

and thus provide appropriate instruction or
assistance for the learner.

More than just testing.
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Do you feel it is important to know how
schools and students are progressing in
literacy?

In your opinion, what are some of the best
ways to gauge a student’s performance?

s testing the best option?
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» Formative assessment » Summative assessment

= Ongoing = Compilation of formative
= Multiple instruments, assessment provided at
daily observation, work the end of a program or
samples study units to report
progress

= Report cards
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» Signposts to document growth

» Basic types:
= Professional teaching standards
= Curriculum or content standards
» Standards and assessments being used:
= Common Core State Standards
= Next Generation Assessments
= PARCC assessments
= Smarter Balanced Assessment Consortium
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Useful information about what you did and
didn’t do in achieving a goal.

In order for teachers to know what feedback to
provide students, they need to do more
assessing; that is, gather information about
student learning while the learning is still
happening.
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Involves daily observation

Takes many different forms

Avoids cultural bias

Involves student engagement

Focuses on students’ abilities

Informs instruction
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» Formal vs. informal
» Least direct vs. direct

» Direct:

= Teacher developed
= One-on-one observations of what students can do

» Ongoing:
= Data collected over time

» Indirect:

= Data from standardized instruments or from outside
the classroom setting
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(continued)
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Standardized testing (norm referenced)

Curriculum-based assessment (criterion
referenced)

Standards-based performance assessment
(criterion referenced)

Process-oriented assessment (criterion
referenced)
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» Norm-referenced

Compare performance to
norm

Used annually as pre/post
tests

Precise, valid, and reliable
High construct validity
High reliability

Yield global measurements
of general ability

» Criterion-referenced

Assess student ability to
perform a task

Determine whether
student can progress to
the next level

Used as often as needed
High content validity

Not concerned with
reliability
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(continued)

Copyright © Holcomb Hathaway, Publishers



(continued)
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» Standardized, norm-referenced tests
» Large group of test-takers
» “Ballpark” estimate of reading performance

» Less helpful for discovering how to meet the
needs of individual students

» Can be used to confirm results from direct
assessments
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» Informal reading » Cloze tests

inventories (IRIs) » Writing folders
» Running records » Word lists
» Anecdotal notes » Interest and attitude
» Checklists inventories

» Scoring rubrics
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Highest level of material a student can
understand when a passage is read to

him/her:
» Independent level
» Instructional level
» Frustration level

» Listening comprehension level
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Do the degrees of quality
change with specific detail so
students know how to
achieve growth?

Will the rubric use language
or numbers as scoring
indicators?

How will items be weighted?
Does it include examples?

Is it clear and relevant?

» What are the focus area(s)
for instruction and
assessment?

» Is it developmentally
appropriate?

» Are form and function
represented?

» Does it use clear, positive,
observable language?

» Are there no zero scores?
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» A collection of selected products
accompanied by evidence of
reflection and self-assessment

» Types:
= Electronic portfolio
= Working portfolio

= Showcase portfolio
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Allow students to self- » Accommodate

assess individualized learning
Provide time for » Maintain accessible writing
collaborative assessment » Motivate students to revise,
Have a recursive structure edit, share, and revisit their
Offer additional own writing

opportunities for feedback » Offer flexibility for students
Involve non-competitive who are not done after

learning writing draft(s)
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» Which do you prefer?

= Norm- or criterion-referenced assessment
measures?

= Assessment that’s more formal and less direct,
or vice versa?

» Why?
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